U.S. Department of Education
2014 National Blue Ribbon Schools Program

[X] Public or [ ] Non-public

For Public Schools only{Check all that apply) [] Title | [] Charter [Nlagnet [] Choice

Name of Principal Dr. Megan C Stryjewski
(Specify: Ms., Miss, Mrs., Dr., Mr., etc.) (Asshould appear in the official records)
Official School Name Concord Elementary School
(As it should appear in the official records)

School Mailing Address 10305 Concord School Road
(If address is P.O. Box, also include street addyes

City St. Louis State MO Zip Code+4 (9 digits tota6312¢-128¢
County__ St. Louis State School Code Numb« 09€-093-507(
Telephone314-72¢-247( Fax_314-729-3654
Web site/URL E-mail

http://go.lindberghschools.ws/conc MSTRYJEWSKI@LINDBERGHSCHOOL
orde: S.W¢E
Twitter Handle Facebook Page
https://twitter.com/ConcordFlyer https://www.facebook.com/concordflyer
S S Google+
YouTube/URL Blog Other Social Media Link

I have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFart |-
Eligibility Certification), and certify that it isccurate.

Date

(Principal’'s Signature)

Name of SuperintenderDr. Jim Simpso E-mail: jsimpson@lindberghschools.ws
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

District Name_Lindbergh Schools Tel. 314-729-2400
| have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(Superintendent’s Signature)

Name of School Board
President/Chairperson Mrs. Kathy Kienstra
(Specify: Ms., Miss, Mrs., Dr., Mr., Other)

| have reviewed the information in this applicatiarcluding the eligibility requirements on pagéFzart |-
Eligibility Certification), and certify that it isccurate.

Date

(School Board President’s/Chairperson’s Signature)
*Non-public Schools: If the information requested is not applicable, write N/A in the space.
NBRS 2014 14M0O245PU Page 1 of 28



PART | — ELIGIBILITY CERTIFICATION

Include this page in the school’s application as pge 2.

The signatures on the first page of this applicaef@mver page) certify that each of the statembalsw
concerning the school’s eligibility and complianvegh U.S. Department of Education, Office for Civil
Rights (OCR) requirements is true and correct.

1.

10.

11.

NBRS 2014

The school configuration includes one or more afdgs K-12. (Schools on the same campus
with one principal, even a K-12 school, must agsyan entire school.)

The school has made its Annual Measurable Objec{i®Os) or Adequate Yearly Progress
(AYP) each year for the past two years and hadeen identified by the state as “persistently
dangerous” within the last two years.

To meet final eligibility, a public school must nielee state’s AMOs or AYP requirements in
the 2013-2014 school year and be certified by taie sepresentative. Any status appeals must
be resolved at least two weeks before the awargsnoay for the school to receive the award.

If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum.

The school has been in existence for five full gettrat is, from at least September 2008 and
each tested grade must have been part of the sidtdbe past three years.

The nominated school has not received the NatBha Ribbon Schools award the past five
years: 2009, 2010, 2011, 2012, or 2013.

The nominated school has no history of testingyirtarities, nor have charges of irregularities
been brought against the school at the time of natan. The U.S. Department of Education
reserves the right to disqualify a school’s appiaraand/or rescind a school’s award if
irregularities are later discovered and provenhaydtate.

The nominated school or district is not refusindi€@fof Civil Rights (OCR) access to
information necessary to investigate a civil rigtdsnplaint or to conduct a district-wide
compliance review.

The OCR has not issued a violation letter of figdito the school district concluding that the
nominated school or the district as a whole hakated one or more of the civil rights statutes.
A violation letter of findings will not be consident outstanding if OCR has accepted a
corrective action plan from the district to remekg violation.

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated anmore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in
guestion; or if there are such findings, the statdistrict has corrected, or agreed to correet, th
findings.
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PART Il - DEMOGRAPHIC DATA

All data are the most recent year available.

DISTRICT (Question 1 is not applicable to non-public schpols

1.

Number of schools in the district
(per district designation):

_ 5 Elementsakools (includes K-8)
_ 2 Middle/Junior higtheols

1 High schools
0 K-12 schools

8 TOTAL

SCHOOL (To be completed by all schools)

2.

3.

4.

[ 1 Urban or large central city
[ 1 Suburban with characteristics typical of anamtarea
[X] Suburban

[1 Small city or town in a rural area

Category that best describes the area whersctio®l is located:

5 Number of years the principal has been inhiegosition at this school.

Grade # of # of Females| Grade Total
Males

PreK 0 0 0
K 39 43 82
1 41 48 89
2 66 46 112
3 52 41 93
4 55 53 108
5 43 49 92
6 0 0 0
7 0 0 0
8 0 0 0
9 0 0 0
10 0 0 0
11 0 0 0
12 0 0 0

Total

Students 296 280 576

Number of students as of October 1 enrollecah grade level or its equivalent in applying s¢hoo
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5. Racial/ethnic composition of 0 % American Ind@rAlaska Native

the school: _6 % Asian
1 % Black or African American
3 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islander
86 % White
4 % Two or more races

100 % Total
(Only these seven standard categories should lgetaseport the racial/ethnic composition of yocingol. The Final Guidance on
Maintaining, Collecting, and Reporting Racial arttiric Data to the U.S. Department of Education ishleld in the October 19,
2007Federal Register provides definitions for each of the seven catiegoy
6. Student turnover, or mobility rate, during 82 - 2013 year: 5%

This rate should be calculated using the grid beldWe answer to (6) is the mobility rate.

Steps For Determining Mobility Rate Answer
(1) Number of students who transferted
the school after October 1, 2012 until the 13

end of the school year
(2) Number of students who transferred

from the school after October 1, 2012 until 15
the end of the 2012-2013 school year
(3) Total of all transferred students [sum of o8
rows (1) and (2)]
(4) Total number of students in the school as

547
of October 1
(5) Total transferred students in row (3) 0.051

divided by total students in row (4)
(6) Amount in row (5) multiplied by 100 5

7. English Language Learners (ELL) in the school9 %
55 Total number ELL
Number of non-English languages represented: 20
Specify non-English languages: Chinese, Farsindfre Greek, Hebrew, Spanish, Tamil, Tagalog,
Korean, Marathi, Portuguese, Russian, Serbian,aRlam, Swedish, Turkish, Viethamese, Bosnian,
Arabic, Albanian

8. Students eligible for free/reduced-priced meals:12 %

Total number students who qualify: __ 67

If this method is not an accurate estimate of #gregntage of students from low-income families, or
the school does not participate in the free andaed-priced school meals program, supply an aceurat
estimate and explain how the school calculatedestisnate.
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9. Students receiving special education services: 16 %

93 Total number of students served

Indicate below the number of students with disaegiaccording to conditions designated in the

Individuals with Disabilities Education Act. Do thadd additional categories.

12 Autism _0 Orthopedic Impairment

0 Deafness _ 17 Other Health Impaired

0 Deaf-Blindness _ 5 Specific Learning Disability

3 Emotional Disturbance __44 Speech or Language inmpat

0 Hearing Impairment _ 0 Traumatic Brain Injury

6 Mental Retardation _ 0 Visual Impairment IncludBighdness
2 Multiple Disabilities _4 Developmentally Delayed

10. Use Full-Time Equivalents (FTEs), rounded tarast whole numeral, to indicate the number of

personnel in each of the categories below:

Number of Staff

Administrators 1

Classroom teachers 29

Resource teachers/specialists

e.g., reading, math, science, special
education, enrichment, technology,
art, music, physical education, etc.

20

Paraprofessionals 7

Student support personnel

e.g., guidance counselors, behavior
interventionists, mental/physical
health service providers,
psychologists, family engagement
liaisons, career/college attainment
coaches, etc.

11. Average student-classroom teacher ratio, thalhésntimber of students in the
school divided by the FTE of classroom teachegs, 22:1 20:1
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12. Show daily student attendance rates. Only sifflools need to supply yearly graduation rates.

Required Information 2012-2013| 2011-2012 2010-2011 2009-2010 2008-2009
Daily student attendance 97% 97% 96% 96% 96%
High school graduation rate 0% 0% 0% 0% 0%

13.For schools ending in grade 12 (high schools)

Show percentages to indicate the post-secondanssthstudents who graduated in Spring 2013

Post-Secondary Status

Graduating class size 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in career/technical training program 0%
Found employment 0%
Joined the military or other public service 0%
Other 0%

14. Indicate whether your school has previouslgire a National Blue Ribbon Schools award.

Yes No X

If yes, select the year in which your school reedithe award.
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PART Il - SUMMARY

As one of the oldest schools in the district, Codc®chool prides itself on a rich tradition of etkeece as
well as a renewed sense of community and committoemgh-quality education. Lindbergh Schools has
been a part of the community for over 60 yearsGaricord School has been a fixture in the areaesisc
early as 1844. Starting as a one-room log calfinabouse in 1844, Concord School was the center of
town and the start of a long-standing traditioexdellence for the area. In 2011, our school cetepla
major renovation and redistricting of our distriglpwing us to offer students a new, state-ofdhteschool.
We house the school bell in our lobby from the iodyConcord School and ring it on the first daysohool
each year to signify the start of another schoalye

Concord Elementary School is a growing school caseprof over 580 students. We are fortunate te lzav
diverse community of learners. Our student poprdancludes 85% white, 1% Black or African-
American, 6% Asian, 3% Hispanic, and 5% otheraddition, 9% of our students are English Language
Learners (ELL). Twelve percent of our studentsdigible for free or reduced lunch. We are prémud
have over 20 languages represented in our school.

Our district mission is to develop competent anthgegraduates through exceptional programs, sesyic
and personnel. We support that mission throughCauncord School core beliefs, which are based on ou
beliefs that children learn best when: the schoatmunity provides students with a safe, invitingd a
positive experience; learning is meaningful, indualized, and constant; and parents and teachers co
together to meet the unique needs of studentsiimtaring and engaging environment.

Being a part of a National and State District obitter means that we consider character educagian
integral part of our students’ education. Studémit@te and participate in service-learning oppnoities at
our school each year. Our projects have spanmedldive including our own backyard. We spent a yea
supporting the Cystic Fibrosis Foundation througidiaising drives, theme days, all school everskb
studies, and more, all to support a Concord studeng with CF. We had the honor of partneringina
school in Haiti following the devastating earthgeakroviding them with support both financially and
academically. Our students learned about the &tadulture, became fast friends with the studdmtaugh
letter writing, project sharing, and more, as vasllbbecoming more familiar with the devastatingatfef
nature and how to prepare for those events inutwed. It is through projects like these that stuidents
have developed an understanding about others aredftianed a caring heart that looks to supportrsthe
not just themselves. These projects and more &lgwsed us to receive a Promising Practice award in
Character Education award each year for the ppsais.

We have maintained an extraordinary attendanceofaieer 96% for the past 5 years, with an improved
rate of over 97% for the past 2 years. Making sl@éschool is a place children love to be is very
important to us. Our school community is a cultofreollaboration. It takes everyone—teachersepia;
and students—to meet our goals and maintain otureubf excellence.

Our highly qualified teachers are the root of awrcess. Our teachers spend time weekly in their
professional learning communities setting goala)yaing student growth, planning effective lessara]
collaborating on ways to meet the individual negidstudents. Formative and summative assessments a
given regularly to evaluate the learning needsunfstudents, plan meaningful learning opportunitti@sour
students, and provide feedback to students abeintgrowth as learners. Professional developngent i
provided to our teachers regularly to support thleissrooms. Data is used daily to assess gravdiplan
future instruction. Monthly, criterion-referencasisessments are given to provide teachers witlhde&dn
specific strands and skills. Reading levels aekied monthly to analyze student growth.

Using student data to plan highly effective lessamd provide individualized instruction has ledtmne of
the highest achievement levels in the state. Bardble Missouri Assessment Program (MAP), our gstho
has ranked in the top ten for the past 7 yearss Jdst year, we reached a #2 ranking in the sfate
Missouri. Reading scores at Concord Elementargaldiiave increased 10% points in the past 5 ydars.
2013, we reached our highest reading score of 79%th scores have remained at or above 80% for the
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past 5 years, with over 50% of our students scohlithganced in 2013. This high level of student
achievement is a testament to the hard working acomitynwe have at Concord.
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PART IV — INDICATORS OF ACADEMIC SUCCESS

1. Assessment Results:

a) Concord Elementary participates in the Missdggsessment Program (MAP) for grades third through
fifth. Students are assessed in Communication AMtéghematics, and Science. Student achievement is
measured in four levels: Advanced, Proficient, Basi Below Basic. Students scoring Proficient are
considered meeting the expectation for the statdewtudents scoring Advanced are considered atihave
expectation. Concord’s goal is to surpass the Hreack established yearly by the state and the lergtb
District; while also ensuring that each studentghgrowth in achievement from year to year.

Since 2007, our school has not only made adeqeaidyyprogress, but has been ranked as one o phe0t
schools in the state of Missouri. In 2013, we aehd our highest ELA total score of 79% while, math
total score of 87% continued to be above 80% lastbeen the last five years. In 2013, all gradel$
scored above 80% on the math assessment with logr&de topping the charts with a score of 91%.
Additionally, 50% of students taking the math ass@mnt scored in the Advanced range. We striveg tiail
improve instruction for all students and the fagwbrks diligently to maximize each student’s peiao
growth. Not only has our assessment results rdgudarpassed the state average, but for the past t
years, we have performed the highest among Lindbelementary schools.

b) Concord Elementary has had great success irstatéent achievement and strives to continualhgel
the gap with the subgroups. Teachers are actpalycipating in Professional Learning Communies!
data team meetings monthly to review data, setsgaad develop academic plans for students belgrigin
subgroups.

In 2013, we achieved our highest ELA total scorg®%o while, our math total score of 87% continuzte
above 80% as it has been the last five years.t@@alrELA score has increased over 10 percentagespio
the past 5 years. Our total math score has inedeager 7 percentage points in the past 5 yedns. T
number of total students scoring Advanced in mathdoubled in the past 5 years to 50% in 2013.

Math achievement scores for subgroups are incrgigstioser to the achievement scores of all stuslent
For the past 5 years, each subgroup has made grévrican American students have increased their
scores 22 percentage points within the last 5 yedpecial Education and English Language Learner
students have increased their scores 16 and 18rgage points respectively. Additional academic
programs and instruction improvements have leti¢gd increases. Concord Elementary has a math
intervention program for students who need addifiomath support. The students meet daily to sthemg
foundational math skills in a small group settifigme is spent building upon grade level contenvalt as
increasing fact fluency.

In 2013, three subgroups fell more than 10 pergenpmints from the total of all students in theaawé
mathematics. Special Education students were fcépige points from the total; however this was an
increase from 2012 of 11 percentage points. FndeReduced students and African American studeats a
24 and 20 percentage points from the total, resgt Faculty continues to research and improve
instruction for this group of students. Studemésenrolled in math intervention and teachers vaaiky

with the students in small groups. Students aseudised monthly at Professional Learning Communitie
and data team meetings. However, the most significhange has been the incorporation of math
workshop, which allows students to learn in flegigkoups, based on their individual needs. Teadere

a better understanding of each student’s levelkcandeteach skills as necessary.

English Language Arts scores are also increasiagyyéor our subgroups. Free and Reduced studhavs
increased their achievement score 19 percentagéspeithin the last 5 years and African American
students have increased their achievement scaooer8&ntage points within the last 5 years. In 26t8e
and Reduced students and Hispanic students incréasie English Language Arts score 12 and 18
percentage points, respectively. While this achieamat is remarkable, subgroups continue to have an
achievement gap from the total student score20¥8, Special Education students and English Laggyua
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Learners were 27 and 29 percentage points, regphchielow the total achievement score for all ettd.
We are addressing the achievement gap in a varietyays. Teachers instruct students in small groups
utilizing a balanced literacy approach. Studemtgehaccess to reading intervention and additicriada
instruction (ASI). Classrooms are provided witkekacy Teacher Assistants (LTAs) to work with stitde
in small groups as well. Special Education teacherteach during literacy instruction instead wifipg
students out of the classroom. English Languageriex students are receiving additional literacy
instruction as well as ELL services daily. Thegkegoups are identified at the beginning of ther el
are carefully monitored by teachers and specialistaigh our monthly data team meetings and onegoin
professional development.

2. Using Assessment Results:

A variety of assessment tools are used daily, weekbnthly and annually in our school to help ualgre
and track student progress as well as plan diftextel instruction for our students. Formativeeassents
are used daily by our teachers to assess studsmiststanding of key concepts and most importataly,
plan for differentiated, small group instructiolm addition to classroom formative assessmentsteaahers
in Grades 2-5 also utilize the eValuate assessrmangnthly formative assessment. Our annual state
summative assessment, the MAP test, is given tests in Grades 3-5, which helps us to better whaled
the effectiveness of our instruction and the lesgraf our students. Each of these assessmentdnsegral
component of what makes our teaching and learmidiyidualized and highly effective.

Using a small group and workshop approach allowdeachers to individualize instruction for ourcktats
on a daily basis. To do this, formative assesssnamt essential. Teachers assess the on-goiminigaf
students, making adjustments to their lesson ftaeasure that each child gets exactly what haiskés to
grasp the learning goals in the classroom. Thesesaments vary from exit slips at the end ofsolegre-
assessments at the start of a unit or a givenrestadent feedback, teacher observation, and more.

Another assessment tool that strengthens our tegeimd learning is our monthly criterion-referenced
assessment in reading and math given to all stadei@rades 2-5. The results allow teachers ttyama
what strands and skills students are strugglingnterstand. Additionally, individual student pregg can
be tracked through the use of student-created goal®ur data analysis of monthly progress. Teache
meet in Professional Learning Communities weeklgliscuss student performance and plan instruction
based on these results. This assessment alloalsetsao identify who might need additional praetic a
particular area, plan for intervention support wheeded, and communicate growth to parents andrssid

We use our annual state test, the MAP test, toirelglan for individual student needs and future
instruction. Each year, results are reviewed hglters and administrators to analyze student avabkc
results, making adjustments in areas as neededsp“Gtudents are identified using these resulschv
teachers use to plan intervention supports anduictgin throughout the year. Students are receghiy
the community through our Academic All-Stars progr&ncouraging them to celebrate their
accomplishments and hard work.

Assessments are not given at our school to singsliga a grade and move on with the next unit dctop
They are used to plan for and implement the higheality of instruction possible to our students.
Additionally, they are used as a communication toglarents and students about individual progress.

3. Sharing Lessons Learned:

We are fortunate to be a part of the number oneddtistrict in our state for student achievemefs. a
result, we have many opportunities to share oateggres and practices with other schools and dlistri
Additionally, we spend a great deal of time withr oalleagues in the district sharing ideas andiiearnew
things together.

Our school and district prides itself in being aféssional Learning Community. At Concord, teasher
meet every week in their PLC to write SMART goalgn instruction, create and score common
assessments, and plan further support for studémBLCs, a constant sharing of ideas and stregegpes
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on, resulting in better instruction for all student

We spend time hosting visitors both from within district and from outside of our district, sharimgy
best practices. We have had many schools comdwisée our use of assessment data to differentiat
instruction. Recently, we have been hosting atgteal of visits in regards to guided reading ntion
and math workshop. Visiting teachers spend tinta wir teachers, observing their teaching practces
asking questions to gain a better understandinghat makes our school so successful. Anotheripeact
that we participate in regularly is learning walksdministrators and teachers from around the idtstrsit
our school to learn more about and analyze ouhteg@ractices and our students’ learning. Thellaek
we get from these “walks” help us to adjust whexeded and hone in on specific areas of best peactic

Our master teachers spend time outside of therolasspresenting and sharing with others. Some in-
district opportunities that our teachers have pigdited in include our Technology Unconferencehwit
teachers presenting ways they utilize technoloduttiher student learning. Our district professibon
development team has utilized our teachers andosébioa variety of learning opportunities for othe
schools including writing workshop development daysracter education visits, and more. Our schasl
hosted the St. Louis Leadership Academy, a groypio€ipals and leaders in the area, sharing our
successes with learning walks and school-wide SMARAIs.

We are honored to be part of such a strong leacongmunity in our district and around the statee W
learn daily from others and have enjoyed sharinrgsaacesses as well.

4. Engaging Families and Community:

Concord has a powerful relationship between parédshers, and students, which leads to a suctessf
environment for students to grow and learn. Weehaw parent groups, PTG (Parent Teacher Group) and
DOC (Dads of Concord). Both groups’ main missieemgaging families, supporting the teachers, and
promoting student achievement.

PTG and DOC are keys to bridging the community saitbol together. They begin by bringing families
together as early as summertime, with grade Idegdates, and an ice cream social for familietoatize
and meet their child’s new teacher. This welcormms families, as well as gives them an opportutaity
build relationships. The support continues with ifgravents throughout the year such as Family &rivi
Movie, and Bingo Night. They also host adult atig for the parents, including Casino, Bowlingda
Trivia Night. An annual tradition the PTG orgarszen relation to our character education progiarour
Adopt-A-Family program. Students donate varioamg, money, and gifts for the families. This event
focuses on Concord families that are in need. Rasscontinued to work effortlessly with local veaue
encouraging the Concord families to patronize leesdors such as, Orange Leaf, Smugala’s, RolldeCa
P’sghettis, and Concord Bowl. The elected leadktse PTG facilitate communication with parentsaon
regular basis with monthly magazines, regular espaitd their website. Both groups have monthly
meetings, where teacher representatives are praseérshare ideas and strategies to strengtherotite b
between school and home.

Concord engages the community by inviting thenmoinalssemblies that honor their influence and
dedication. They include a Hero’s Assembly for st responders, and a Veteran’s Assembly honoring
the military. Concord also has special days, Mfiivith Mom and Donuts with Dad, to promote reading
Concord has created different learning environmetitts the help from the community. We have a garde
with various vegetation, as well as a Butterfly @&ar and Weather Station that requires help from the
community to enhance these learning opportunities.

Technology is a focus in the Lindbergh communitgadhers communicate with families in new and
engaging ways. They use Facebook, blogs, Twdtet,online gradebooks to provide feedback to the
families. Social Media opens the door for familiedook into their child’s school day. Immediatetiback
about student progress is readily available to ntl&eschool home connection a positive, successdll
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PART V — CURRICULUM AND INSTRUCTION

1. Curriculum:

Concord Elementary School’s curriculum follows thiedbergh Schools’ core content curriculum. We are
aligned to the Missouri Learning Standards whidgralo the common core standards. Concord plaggs hi
emphasis on instruction in English Language Arts’)Eand mathematics to create a strong foundation
from which students can build further learning.

The reading program at Concord is a balanced t¢iyeapproach that includes mini-lessons, small group
guided reading instruction, reading conferences] sdoud, and independent reading. Teachers nioglel
various thinking strategies and skills during tladydmini-lessons. The teachers utilize leveledd®f
fiction, nonfiction, and poetry to meet with smaitbups of students on their reading level for gdide
reading instruction. Students are able to conttoygractice the skills and strategies during iregeent
reading time. In addition to small group instroatiteachers are able to meet the needs of individu
readers through one-on-one reading conferences.

We utilize a writing workshop model that allows stiidents an opportunity to learn the writing ceadtl
techniques through teacher modeling during a neisédn. The students have an opportunity to peattie
writing process through independent writing. Dgrthis time, the teacher conducts writing confeesro
help meet the individual needs of each writer. chieas use Lucy Calkins’ Units of Study as a guale t
teach the students the knowledge to create nagratpinion, and informational pieces of writingabhghout
the school year. However, writing is not only tatigxplicitly during writing workshop. The teachker
continuously teach writing across the curriculum.

Concord teachers incorporate the math workshop htodeach students the math curriculum which
focuses on students learning procedural and comalgtowledge. Teachers utilize daily formative
assessments to create small groups of studentsdbtheir needs in the foundational skills of nundense,
operations, geometry, measurement, and data. 18tutdde part in math centers to continue to borild
these concepts.

Science investigations are conducted using thampgquethod which allows students to show knowledfje
the scientific method and process skills. Sodiadies focuses on an understanding of good citiipremnd
developing the key responsibilities of being a gobden. Understanding our nation’s history, tinerld
around us, other cultures, and how we can makesigiysimpact in our community are all a part of ou
curriculum. We focus on the seamless integratimeading and writing across all content areasid&its
learn about the purpose of text features in undedstg the science and social studies contentlefts
have the opportunity to write informational piete€xhibit the mastery of the content.

The Music and Art programs allow for the studentketirn about the Fine Arts. The classes study the
different composers and genres of music. The stadasit Powell Symphony Hall and Sheldon MusidlHa
in St. Louis to support their learning. The thgrders begin to learn to read music notes andthb&ay
recorder in music class. Beginning in fourth graaledents have the opportunity to learn to plajriags
instrument and be part of the optional Strings papy The Art program at Concord encourages cligativ
in the students. They study different artists #rah are given the opportunity to create similacps.

The Physical Education curriculum provides an oppuoty for students to get active and learn about
healthy choices. The physical activities allowstfe students to be a well-rounded teammate amddas
opportunities for them to show good sportsmanship.

Technology is a natural part of all the curricultimat supports student learning. Each classroom is
equipped with an interactive white board and docureamera that allows teachers to create engaging
lessons for the students. All classrooms conRé@ul$ and laptops that the students utilize totdediseir
learning. Students are allowed to bring in the@inalevices to school to use in all areas of theiauum.
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Character education is embedded naturally crogscatlar. Concord students learn and utilize theege
habits of happy kids adapted from Sean Covey’s workthe Leader in Me program. Teachers encourage
students to find their strengths and have the dppity to become leaders in those areas.

2. Reading/English:

Our approach to reading instruction is through Bedal Literacy. This approach allows us to instruct
students on their reading level, addressing thd teextend for those above grade level and rernetba
those below grade level. Teachers utilize theléglveeading library to provide small group instiant
teach mini lessons based on reading strategieskdliglwith the purpose of guiding students throtigg
reading process. When students are not receiwagtdnstruction from the teacher, their skillg ar
practiced and reinforced with The Daily Five/CAHiEgracy centers and student-led literature circles

Balanced Literacy starts in the primary grades watthers coaching students through the earlynmgadi
behaviors in shared reading with print conceptssess their reading readiness. Teachers uhkze t
previously described instructional methods to titears students into the emergent reading stagehighly
trained push-in reading teacher shares the reaustgiction responsibilities with the classrooncteer to
allow for multiple reading groups to be seen eamh dAs the students continue to develop theiriread
processing system, the teachers are consistentlyparating inferential-based questioning to preghem
for the analytical skills they will need to usetle intermediate grades.

Balanced Literacy continues in the intermediatelgsavith teachers training students to continui the
effective reading habits through reading confersrazel close reading. Teachers often use shorteartiad
passages from periodicals to expose students itmugatypes of texts. Utilizing high-quality ficticand
nonfiction texts is essential to the success ofgoitled reading instruction. Frequent, informaessments
allow teachers to reorganize groups based on rgdelel or skill.

Assessments are used throughout the school yesondor individual student progress and plan puefds
instruction. Annually, the Benchmark Assessmerst&y (BAS) is administered to measure reading
growth from year to year. In addition, studentgiiades 2-5 take a monthly eValuate test which areas
specific reading skills and strategies. In gragiels teachers measure a student’s reading abilititsa
running record. Results from all assessmentsraalyzed and used to guide future instruction during
monthly literacy team meetings. Individual studertigress is discussed, current data is analynedteam
planning occurs at these monthly meetings.

When students need additional support, they red@éaaling Intervention services or Additional School
Instruction (ASI) in addition to classroom instfiect. This individual or small group intense instian is
designed to close the learning gap.

3. Mathematics:

Concord uses an interactive method for teachindgpemaatics, the math workshop approach. This maghod
a true example of differentiated instruction. Thesxs utilize pre- and post- assessments on a loasiy to
guide their instruction. This allows teachers ¢sign lessons based on the needs of the learnéms in
classroom. Instruction is driven by the studeahslities rather than the progression of the teakboSmall
group instruction can be seen daily in all classr®o Additional School Instruction (ASI) and Math
Intervention support the curriculum being taughthie classroom, whether by reviewing skills or
challenging students.

In the math workshop model, the teacher creatagfeegroupings of students to work on rigorous and
relevant center work, while they focus on the iidlinal learners and their mathematical needs. dagh
centers, students use skills and strategies ty &pplwledge to situations that require mathematical
thinking.

When students develop a good understanding of ninatben early age, other mathematical concepts suc
as algebra, geometry, and arithmetic, follow ndliyaraConcord teachers do not just focus on procaldu
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skills and fluency, but go deeper into the undewditag of mathematics with conceptual knowledge and

application of math skills. Vocabulary review, fflaency, problem-solving strategies, tactile tess math
manipulatives, incorporating math into other subgreas, and continuous concept review are sortieof

best practices used in our math instruction.

Technology is an important tool in Concord’s mats$tiuction. Interactive whiteboards are utilized t
present visuals, virtual manipulaltives, and flipdk to enhance learning with engaging lessonsdests
also have access to an e-book to assist them ablsaid at home with tutorials and independenttjmac
as well as mathematical concept games. The uAetivote clickers by students allows immediate
feedback to the teacher, which assists in stuéanhing. FastMath and Xtra Math support factrily by
engaging the students.

The math curriculum is a progression from concnetelels that build number sense to abstract problem-
solving skills. This method of math instructiorsHad to 80% of students in grades 3-5 scoringgeoit

or advanced on the MAP test for the past five yetr2013, 50% of students in grades 3-5 scored
advanced.

4. Additional Curriculum Area:

Our music program offers numerous opportunitiestadents to explore, create, perform, serve, and
develop talents in an engaging and expressive@mwient. Students develop an appreciation foewdifit
genres of music and how it has shaped history emtildying classical, world, folk, and jazz. Thegrn
about perseverance and character as they stusyugsaromposers and performers throughout the wdnlta w
used music to tell their stories. Field trips twfprmances by the St. Louis Symphony Orchestrdaoal
jazz and folk musicians bring learning to life.

Music connects classroom experiences. Concepybtauclass are integrated and reinforced through
singing, playing, and composing songs. Studentk walividually and in groups to compose raps and
songs about math, science, grammar, and unitsidy.stOlder students compose math raps, illustyatin
them in art class to teach their younger buddyselas Others write songs about “The 7 Habits” arfbpm
these at School-Wide Leader in Me Assemblies, hglptudents remember the habits of leaders. THifie st
comes together to write and perform songs to tézsthtaking strategies before MAP testing.

Grade-level musicals bring families together ara/gle students with a culminating event to shak an
perform on the big stage at the high school auditer Themes for the musical have a curricular
connection, and every grade has a different musaeth year. All students have the opportunityirig,s
dance, recite lines, and/or sing a solo. Thesdyations are possible because the entire commooithes
together for our children. Parents create costuprestice at home, help with props, and chedrneait t
children’s performances. Teachers and staff suppeir students by attending and performing in the
shows.

Most importantly, Concord students serve their camity through music. Kindergartners sing for their
grandparents at Grandparents’ Day, honoring thEifth graders, led by student directors, perforriday
songs for residents of local retirement homes &eadember. The entire student body prepares and
performs a meaningful tribute to our local Vetetaiour yearly Veterans’ Day Assembly. Yearlyro
Concord Flyer Choir performs two musicals for tlkenmunity, and one spring prepared a Benefit Concert
to raise money for an orphanage our school hadtadadp Haiti. They perform for the community’s g&n
luncheon, the Lindbergh Leaders’ Banquet, the Bi&rSpirit Festival, and Busch Stadium. Eachh tfa
choir sings and cheers at “Sunday Night Lights”eaent where kids with cancer play football andeche
alongside high school students. This summer, o performed for veterans at the Traveling Wall
Vietnam Veterans War Memorial program.

5. Instructional Methods:

Differentiated instruction is at the forefront ohat we do at Concord Elementary. Teachers work
collaboratively to create lessons focusing on d&deskills, as well as what individual learnersde
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Collaborative planning focuses on creating formatigsessments, differentiating across the curriguind
educating a diverse student population.

Our instructional decision-making is driven by fatime assessment data. Data from monthly evaleats t
help guide teachers in planning effective classromtruction on specific strands and skills. Teash
utilize pre- and post-assessments from readingvatt to guide instruction, as well as evaluateestud
success. During instruction teachers utilize teédgy to monitor student progress. Examples inelud
Activote clickers and online resources (i.e. Saeeafl odaysMeet), which enables teachers to adapt
instruction during teaching.

Balanced Literacy and math workshop are framewttisConcord uses for instructional planning and
implementation of reading and math. This involtresuse of observation and assessment to make
instructional decisions; the structure of classratsiivery that moves through whole group, smallugro
and independent learning to build student competand independence. These small, flexible groups
allow teachers to target individual needs on aydadksis.

Concord’s instruction goes beyond the classroorhia Students who need additional assistance in
reading and math receive instruction from readerslists and math specialists. Special education
teachers work cooperatively with classroom teacteenseet the needs of students with IEPs. Wewso
the collaborative teaching model, where speciatation teachers and classroom teachers instruetiteg
Literacy teaching assistants are used in the pyimi@des, pushing into classrooms to accommodate th
many reading levels. Intermediate students wothk ¥dditional School Instruction (ASI) teachers on
specific focus areas, which includes above gradd lmaterial. Our English Language Learners rexeiv
additional support daily in communication arts amathematics.

Technology is used throughout the curriculum topsupstudent learning. Each classroom is equipptd
interactive whiteboards and computer access. Stsdimve access to iPads and laptops and arednuite
bring their own devices to school. These toolsutitzed to support curriculum and enhance ingtounc

6. Professional Development:

At Concord, we have a team of teacher represeatafrom each grade level and department who serve o
our building professional development (PD) commitiého plans the professional learning of the teache
based on the needs assessment of the staff amehteducational instructional trends. Chairs ftbia
committee serve on the district committee to prenumtlaboration among the district as well as & tbo
resources.

Professional Learning Communities (PLC) are the afrour professional development. Twice a month
grade levels and specialists meet during commanmtpize to collaborate and develop SMART Goals in
English Language Arts and mathematics. They atiizident data to design lessons to address the nEe
the students and the curriculum. In addition t&€BlLgrade level teams meet during plan time moritrly
Data Team meetings in which the teachers havegpertunity to analyze monthly assessment dataysssc
ways to help increase student performance, an@ shdrBest Practices. Each grade level also fjaates

in Instructional Team meetings monthly. Varioughmar ELA instructional strategies are provideddahs
on teacher- and student- needs.

We also provide other opportunities for professiatevelopment during monthly early release time faid
days throughout the year. With our staff needivgrde topics to meet their specialty areas, weigeo
subject-specific professional development for oathhmand reading intervention teachers, ELL teacher,
counselor, librarian, art, music and PE teachers.

All teachers are required to participate in outraiss ELITE (Enhancing Lindbergh’s Instruction
Technology Education) program, which provides thith three years of technology training. This
provides teachers with the knowledge and resouociesplement technology effectively in their
classrooms. Since the start of the ELITE progriclassrooms in our building have interactive
whiteboards, iPads, and laptops. In addition,district has successfully implemented a Bring YOwn
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Device (BYOD) program, allowing students to useides to access curriculum. Communication with
parents and students has improved tremendouslyghrsocial media training, with teachers utilizaagly
blogs, facebook updates, twitter, and more.

The amount of time we spend developing professiphals a positive impact on our teachers’ instari
strategies as well as student achievement, whislttasistently been supported through district and
building level learning walk data. Concord teachege a passion for learning and are always wamting
improve their instruction to help our students tesgccess.

7. School Leadership

One of our core beliefs at Concord Elementary Skisabat learning is constant when it is meanihgfu
individualized, and engaging. We feel stronglyt tihe learning of all students is best met usispared
leadership model. As a school community, we relyhe leadership of our principal, our instructibna
coach (mentor teacher), our school committeesinstnuctional specialists, and our grade level gssfonal
learning communities to ensure that we are medhiagneeds of all our students.

Our principal, instructional coach, and instructibspecialists meet monthly with our grade levelkead
data team meetings and instructional team meetifgs. purpose of these meetings is to introducsyige
support on, and learn together new instructionatfices to support student learning. Additionatgse
leaders discuss student progress and provide supgeachers in regards to interventions to imgetin
the classroom. The belief is that we all playretegral role in the achievement of every studeiuin
school.

Building committees such as our character educétiam and our professional development team plan fo
and provide meaningful learning opportunities far teachers in a variety of areas. The teachdelsaon
these teams assess the building’s needs and prawvigeing, student-focused professional development
Each year, as a staff, we decide upon our learfioitigses for the year and make sure to spend qiatigy
learning more about these areas throughout the ety release days are used to provide profeakio
development and PLC time. Learning walks provasehers with feedback from our school leaders on
their progress in these areas.

Our Response to Intervention (RTI) team, which &ia®f special education teachers, intervention
teachers, instructional specialists, our schoohselor, and our principal, meet regularly to wotikhw
teachers on specific, student-centered intervesitiomddress areas that are in need of furthela@went.
Teachers rely on these leaders to provide insidptertise, and support for their most strugglinglents.
The RTI team regularly observes students in thesotm to provide feedback to teachers, meets with
parents to communicate current needs and futuresptand collects data on the interventions beieg i3
assess effectiveness.

To meet the needs of all our students and ensatatfocus on student achievement is at the fanetball
that we do, we find this shared leadership modéktthe most effective way to lead our school ttxess.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Missouri Assessment Program (MAP)
All Students Tested/Grade:3 Edition/Publication Year: 2013
Publisher: McGraw-Hill

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanceq 83 92 86 77 79

% Advanced 36 44 33 17 24
Number of students tested 93 75 124 155 144
Percent of total students tested 100 99 100 100 100
Number of students tested witt0 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 60 78 74 48 50
% Advanced 20 22 11 0 13
Number of students tested 10 9 19 21 16
2. Students receiving Special

Education

% Proficient plus % Advanced 73 71 78 41 50
% Advanced 47 14 33 4 15
Number of students tested 15 15 27 27 20
3. English Language Learner

Students

% Proficient plus % Advanced 80 75 75 63 58
% Advanced 20 25 25 13 0
Number of students tested 5 4 8 8 12
4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 100 100 67 50
% Advanced 75 33 100 0 0
Number of students tested 4 3 3 3 2
5. African- American

Students

% Proficient plus % Advanced 50 100 100 33 60
% Advanced 0 0 0 0 20
Number of students tested 2 1 1 3 5

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students
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% Proficient plus % Advanced

% Advanced

Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 83 91 83 77 79
% Advanced 32 46 30 16 24
Number of students tested 81 66 116 140 131

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Missouri Assessment Program (MAP)
All Students Tested/Grade:4 Edition/Publication Year: 2013
Publisher: McGraw-Hill

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 89 87 87 86 76

% Advanced 45 34 29 30 22
Number of students tested 80 89 157 147 149
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 63 58 82 79 53
% Advanced 25 17 18 16 0
Number of students tested 8 12 22 19 17
2. Students receiving Special

Education

% Proficient plus % Advanced 59 63 50 69 50
% Advanced 12 21 14 5 13
Number of students tested 17 19 22 19 30
3. English Language Learner

Students

% Proficient plus % Advanced 75 67 83 83 77
% Advanced 0 33 50 17 8
Number of students tested 4 3 6 12 13
4. Hispanic or Latino

Students

% Proficient plus % Advanced

% Advanced

Number of students tested

5. African- American

Students

% Proficient plus % Advanced 100 100 67 75 0
% Advanced 100 0 0 25 0
Number of students tested 1 2 3 4 3

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 91 86 86 86 75
% Advanced 45 35 28 31 21
Number of students tested 67 78 139 134 139

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Math Test: Missouri Assessment Program (MAP)
All Students Tested/Grade5 Edition/Publication Year: 2013
Publisher: McGraw-Hill

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 91 88 91 92 86

% Advanced 72 62 59 56 35
Number of students tested 87 109 150 151 127
Percent of total students tested 100 100 100 99 100
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 67 70 71 86 57
% Advanced 50 50 38 62 5
Number of students tested 12 10 21 21 21
2. Students receiving Special

Education

% Proficient plus % Advanced 79 44 68 77 65
% Advanced 61 6 23 36 15
Number of students tested 18 16 22 22 20
3. English Language Learner

Students

% Proficient plus % Advanced 100 80 73 83 67
% Advanced 67 60 18 50 0
Number of students tested 3 5 11 12 3
4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 40 80 100 100
% Advanced 100 40 80 100 0
Number of students tested 1 5 5 1 2
5. African- American

Students

% Proficient plus % Advanced 67 50 67 33 50
% Advanced 67 50 0 0 0
Number of students tested 3 2 3 3 14

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced

% Advanced

Number of students tested

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA
All Students Tested/Grade:3

Test: Missouri Assessment Program (MAP)
Edition/Publication Year: 2013

Publisher: McGraw-Hill

School Year

2012-2013

2011-2012

2010-2011

2009-20

12008-2009

Testing month

Apr

Apr

Mar

Mar

Mar

SCHOOL SCORES*

% Proficient plus % Advanced 72

77

73

62

62

% Advanced

37

39

32

31

24

Number of students tested

93

75

124

155

143

Percent of total students tested

100

99

100

100

99

Number of students tested wi
alternative assessment

(0]

% of students tested with
alternative assessment

0

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced

40

44

63

38

25

% Advanced

10

22

16

14

Number of students tested

10

19

21

16

2. Students receiving Special
Education

% Proficient plus % Advanced

53

50

64

33

45

% Advanced

33

21

30

Number of students tested

15

14

27

27

20

3. English Language Learner
Students

% Proficient plus % Advanced

60

50

50

25

18

% Advanced

25

25

Number of students tested

11

4. Hispanic or Latino
Students

% Proficient plus % Advanced

100

100

33

50

% Advanced

50

33

33

Number of students tested

5. African- American
Students

% Proficient plus % Advanced

100

100

67

20

% Advanced

100

20

Number of students tested

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 68 79 73 63 65
% Advanced 36 40 29 31 24
Number of students tested 81 65 116 140 131

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Missouri Assessment Program (MAP)
All Students Tested/Grade:4 Edition/Publication Year: 2013

Publisher: McGraw-Hill

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 81 79 80 76 68

% Advanced 49 48 36 42 29
Number of students tested 80 89 157 147 149
Percent of total students tested 100 100 100 100 0 10
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 63 50 68 53 41
% Advanced 38 25 5 16 12
Number of students tested 8 12 22 19 17
2. Students receiving Special

Education

% Proficient plus % Advanced 41 58 59 42 47
% Advanced 18 26 14 16 13
Number of students tested 17 19 22 19 30
3. English Language Learner

Students

% Proficient plus % Advanced 50 33 50 50 69
% Advanced 25 33 0 8 8
Number of students tested 4 3 6 12 13
4. Hispanic or Latino

Students

% Proficient plus % Advanced O 100 40 67 100
% Advanced 0 0 20 33 0
Number of students tested 3 1 5 3 1
5. African- American

Students

% Proficient plus % Advanced O 100 67 50 0
% Advanced 0 0 0 25 0
Number of students tested 1 2 3 4 3

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 85 78 81 77 68
% Advanced 54 49 38 44 29
Number of students tested 67 78 139 134 139

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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STATE CRITERION--REFERENCED TESTS

Subject: Reading/ELA Test: Missouri Assessment Program (MAP)
All Students Tested/Grade5 Edition/Publication Year: 2013

Publisher: McGraw-Hill

School Year 2012-2013 2011-2012 2010-2011 2009-20[L2008-2009
Testing month Apr Apr Mar Mar Mar
SCHOOL SCORES*

% Proficient plus % Advanced 85 78 81 83 76

% Advanced 48 32 48 45 38
Number of students tested 87 109 150 151 127
Percent of total students tested 100 100 100 99 100
Number of students tested withD 0 0 0 0
alternative assessment

% of students tested with 0 0 0 0 0

alternative assessment

SUBGROUP SCORES

1. Free and Reduced-Price
Meals/Socio-Economic/
Disadvantaged Students

% Proficient plus % Advanced 75 50 62 81 52
% Advanced 17 10 33 33 24
Number of students tested 12 10 21 21 21
2. Students receiving Special

Education

% Proficient plus % Advanced 61 50 41 64 55
% Advanced 28 0 18 27 20
Number of students tested 18 16 22 22 20
3. English Language Learner

Students

% Proficient plus % Advanced 33 60 55 75 33
% Advanced 33 0 9 17 0
Number of students tested 3 5 11 12 3
4. Hispanic or Latino

Students

% Proficient plus % Advanced 100 60 80 100 100
% Advanced 100 20 60 100 50
Number of students tested 1 5 5 1 2
5. African- American

Students

% Proficient plus % Advanced 67 50 33 33 50
% Advanced 0 0 0 0 14
Number of students tested 3 2 3 3 14

6. Asian Students

% Proficient plus % Advanced

% Advanced

Number of students tested

7. American Indian or
Alaska Native Students

% Proficient plus % Advanced

% Advanced |
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Number of students tested

8. Native Hawaiian or other
Pacific Islander Students

% Proficient plus % Advanced

% Advanced

Number of students tested

9. White Students

% Proficient plus % Advanced 86 79 81 84 78
% Advanced 49 33 49 45 37
Number of students tested 79 92 135 142 109

10. Two or More Races
identified Students

% Proficient plus % Advanced

% Advanced

Number of students tested

11. Other 1: Other 1

% Proficient plus % Advanced

% Advanced

Number of students tested

12. Other 2: Other 2

% Proficient plus % Advanced

% Advanced

Number of students tested

13. Other 3: Other 3

% Proficient plus % Advanced

% Advanced

Number of students tested

NOTES:
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